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TMnin
Competences pefiniion © UNESCO)

o Competence is defined as “the development of
complex capacities that enable students to
think and act in various fields of activity [...]

o It consists of achieving knowledge in action,
the result of a sound knowledge base that can
be put into practice and used to explain what is
happening” (Braslavsky, C.)
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Competence |S an Organ|5|ng InternatigaIAcademy

Principle for Curriculum Development

o In a competency-based curriculum, exit
orofiles specify the units of situations that
earners must be able to handle competently
by the end of their education

o Depending on the type of education, these
situations are identified either on the basis of
real-life or work-related situations or on the
internal logic of the discipline in question.

© UNESCO
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TUNING Definition of Competen€es

o Competences represent a dynamic combination
of cognitive and metacognitive skills, knowledge
and understanding / insight, interpersonal,
intellectual and practical skills and ethical values.

Fostering competences is the object of an
educational programmes.

Competences are formed in various course units
and assessed at different stages. (OTUNING)

[competences are obtained by the student]
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Level of competence is expressed in terms o

Learning outcomes (required or expected

achievement):

o Statements of what a learner is expected to know,
understand and be able to demonstrate after
completion of learning.

o They can refer to a single course unit or module or
else to a period of studies, for example, a first, a
second or third cycle programme.

o Learning outcomes specify the requirements for
award of credit. (O TUNING)

[learning outcomes are formulated by academic

Staff] 20th ENOTHE Nijmegen 2014
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A learning outcome should normal InternatlonaIAcademy

contain 5 elements

An active verb form

An indication of the type of L.O: knowledge,
skills, attitude

The topic area of the L.O: this can be generic
of specific and refers to the subject matter or
field of knowledge or a particular skill

An indication of the standard or level that is
intended by the L.O

The scope and Jor context of the L.O
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Levels of Achievement : Tl Inin
CR l Tl CAL TH l N K I N G : InternatigaIAcademy

FIRST LEVEL OF ACHIEVEMENT:

o Asking oneself questions about surrounding life and
actively participating in discussions on it, analysing the
judgements made and reflecting on the consequences
of one’s own and others’ decisions

SECOND LEVEL OF ACHIEVEMENT:

o Analysing the logic of own and others’ judgements,
weighing their personal and social implications

THIRD LEVEL OF ACHIEVEMENT:

o Arguing the pertinence of judgements made and
analysing the consistency of own behaviour, based on
underlying principles and values
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Example of an OT Competence 1 .
Use professional and ethical reasoning 1| //Ning

effectively throughout the OT proces

/ International Academy

FIRST LEVEL (BA) OF ACHIEVEMENT: The OT

o Integrates professional reasoning with the
occupational narrative of the client. This guides the
selection and implementation of theories and
models, occupational and activity analysis and
synthesis in order to provide the best practice for
each individual client or population

SECOND LEVEL(MA) OF ACHIEVEMENT: The OT

o Applies knowledge of professional reasoning
research, such as procedural and narrative
reasoning
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Why Competence Based Education

Comparability

Transparency

Compatibility

Mobility

Recognition (Professional and Academic)
Quality

Employability

Relevance
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History Bologna Process/
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Impact of TUNING on the OT Education in EuropeT

@)

Austria, Germany and Switzerland

Development from Vocational Training to BA and MA degrees in OT
French

French OT schools formed an association to achieve successfully academic
recognition

Spain

Competences included in the white paper for Higher Education

+ Development the OT discipline at two cycle level

Portugal, Belgium

Development of the OT discipline at two cycle level

‘New’ accession countries (HU, RO, BG,

TK, ARM, GEO)

Development of new OT programmes following

the TUNING model

UK

Adapted Progammes to TUNING references

In general

International Peer review system

TUNING reference points/ joint EU Msc degree

ning
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Tuning
Educational
Structures
in Europe




bologna il T nlng

process  FoROPEAN International Academy

T Mlaking the Most of Our Potentia

(Bucharest 2012)

o Widening access (Social dimension)

o Student- centred learning/ implementation of
learning outcomes

o Quality Assurance

o Enhancing employability to serve Europe’s needs
and LLL/CPD

o Astronger link between research, teaching and
learning

o Further development of qualification frameworks
o Strengthening mobility for better learning
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Tuning in its context

* more than ©© countries involved in different projects
* more than 25 bi-regional/national projects which
iInvolved more than 1000 universities

* more than 30 publications of final reports/subject

findings
e publications in
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TUNING as an international experience: some conclusions
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Tuning
Educational
Structures
iNEurope

Reference
Points for the
Design and
Delivery of
Degree
Programmes
in European
Studies

Life Long Lesrning

A Guide to
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Profiles
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TUNING Methodology i

Tuning approach based on 6 consistent features for
degree programmes:

an identified and agreed need
a well described profile

key competences (generic and specific) -
corresponding learning outcomes

the correct allocation of ECTS credits to units/ and
translation in modules

appropriate approaches to teaching,
learning and assessment

methodology for quality enhancement
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HOW to develop Com Detences_ International Academy

- Global (Regional) Context, Policies, Declarations
and Communiques

- Stocktaking exercises (National, local needs,
consultations with all stakeholders)

- Standards and guidelines for Quality Assurance,
including Nat. and Regional Qualification
Frameworks for Higher Education

From Reference Points to Meta-Profiles

> Reference points approach: identifying core or key
competence of academic field

> Meta-Profile approach: Clustering of generic and
subject specific competences to derive to meta-
competences
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COMPETENCES IN A GLOBAL CONTEXT

T@"ﬂing Journal
fior Higher Education

DGR DT f‘:lew profiles

. I e societies

Closing
the gap
In a :
generation

Convention on
the Rights of Parsons
with Disabilities and

Optional Protocol

WORLD REPORT
ON DISABILITY

@ity [

Economic &

IIY 11208

HUMAN RIGHTS
EDUCATION

-

What is the evidence on effertiveness of -~
empowenment to improve health? Vol |

Trends in Globad Higher Eduation
Traddng an Acdemsc R evohution

) y World Health Organizatiol
¢ Human Resources Services : 20th ENOTHE Nijmegen 2014
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REVISED

HIKINUM
STRHORRDS

FOR THE
EOUCATION

OF DCCUPATIOHAL
THERRPISTS

. Tj| //nin
Competences in Global Context InternatigalAcademy

(Important WFOT documents)

e

Human Rights 2006

Client-centredness in Occupational Therapy 2010
Community Based Rehabilitation 2004

Occupational Therapy Entry-Level Qualifications 2008
Competency and Maintaining Competency 2012
Diversity and Culture 2010

Environmental Sustainability Sustainable Practice

within Occupational Therapy 2012
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Competencesin a European Conte e

The 5 targets for the EU strategy 2020

1. Employment
75% of the 20-64 year-olds to be employed

2. R&D _
3% of the EU's GDP to be invested in R&D

3. Climate change and energy sustainability
4. Education

reducing the rates of early school leaving below 10%

at least 40% of 30-34—year-olds completing third level education
5. Fighting poverty and social exclusion

at least 20 million fewer people in or at risk of poverty and social
exclusion
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process EUROPEAN

Higher Education Area
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Social Developments .
A European policy framework

i Eostpra a0 and strategy for the
21st century

: @

Review of social determinants
and the heatlth divide in

the WHO European Region:
final report
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GIVING A VOICE
TO CITIZENS

Building stakeholder engagement
for effective decision-making

Guidelines for Decision-Makers at EU and national levels

- wyu/»mw 8



MACROLEVEL CONTEXT

| |

WIDER SOCIETY SYSTEMS

| 1

LIFE COURSE STAGES

Accumulation of positive and negative
effects on health and wellbeing

hd

Prenatal Early Years Working Age Older Ages

Family building

Perpetuation of inequities
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An important competence unit in ntermational Academny

the OT is professional process and reasoning

o In most competence frameworks of
occupational therapy there is a unit
occupational process and professional
reasoning

o lIs this process and reasoning always the same?

o Dothe Nat. and Local context make a
difference?
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Amsterdam, Neighbourhood Developriifgiting

In Europe 15,9% of the young
adolescents are unemployed
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LONG TERM PLANNING

& Implementation
Reviewing Mobilising
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© The Partnering Initiative




The world .
population T ning
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isageing  What are the Competences
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Population pyramids, EU-28, 2001
and 2013 (1)

- (% of the total population) - Source:
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Levels of Soclal Inclusion
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Occupational Therapist Working with 19 “Homeless”
Families
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What are the Competences?

[
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Strateglc Th I N kl ng/ReaSOn | ng International Academy
o Working on health inequities or poverty reduction

can not be solved by individual treatment plans, nor
by traditional clinical reasoning.

o Where do occupational therapists want to be in 10 or
15 years and how can they contribute to reducing

health inequities and poverty in order to prevent
disability? How can they position themselves in a
constant changing world?
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Bonn (2005) Ing
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Strategic
thinking

systems thinking, Vision
creativity and vision
are key elements

of strategic




We can't solve
problems by
using the same
kind of thinking
we used when

we created
them.
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nich competences should students acquire?

nich teaching and learning strategies are
evant?
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o Realise one size does not fit all!

o Respect as core values: Human rights, equality
and sustainability

o Develop Enablers

The international
Realizing the Future We Want for All community should
be cautious of
three dangers:
overloading,

being either too
prescriptive or

too vague, and
donor-centrism
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QueStlonS for the WO rklng grO International Academy

Are our curricula aligned with the bigger
(World/European) picture

How do we learn our students to be aligned
with the bigger picture ?

What are the competences for acting in a
intersectorial complex local context

What kind of professional reasoning skills do
the students need in different scenario’s
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Key Recommendations: .
Ti| //ning

Remove barriers to the recruitment and participatiot| \gf . .2, .
students and staff with disabilities

Consider using targeted admissions policies to increase the
socio-economic, ethnic and geographical diversity of
students.(diversification)

Ensure that professional training courses include adequate
information about disability, based on human rights principles

and the approach to action on the social determinants of
health.

It is important to build on the resilience and capabilities of
individuals and communities; empowerment is central

Adapt curricula to population needs through identifying and
defining the core competencies that are required to meet the
evolving needs of their population

Social accountability should be a critical component in the

20th ENGJTHE Nijmegen 2014
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Take in the curricula a life-course approach to heaItIT
equity; from the early stages of life and school, the
transition to working life, employment and working
conditions and circumstances affecting older

ning

International Academy

Protecting future generations from the perpetuation of
social and economic inequities affecting previous
generations is important.

In relation to the most excluded people, it is important to
address the processes of exclusion rather than focusing

simply on addressing particular characteristics of excluded
groups.

The importantance of gender equity — all the social
determinants of health may affect the genders
differently.

The perspectives of sustainable development and the
importance of social inequity affecting future generations
means that intergenerational equity must be emphasized.
(WHO 2012, 2013)
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ARE OCCUPATIONAL THERAPISTS PREPARED
FORTHE FUTURE, GLOBALLY COMPETENT
AND LOCALLY RELEVANT?

ARE OCCUPATIONAL THERAPISTS ABLETO

WORKONINEQUALITIES INCOMPLEX.
COMMUNITIES?
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Thank you for your attention

Wishing you an inspiring day

j.e.van bruggen@gmail.com
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